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ABSTRACT

The Indonesian education system is currently implementing the 2013 Curriculum instead of the 2006 Curriculum. One of the development from many obstacles in the 2013 curriculum from the previous curriculum is the scientific approach. However, there are still many teachers who find some difficulties to apply this approach in teaching. The purpose of this study is to determine what barriers experienced by elementary school teachers in the implementation of the 2013 curriculum in support to improve the students` achievement. This study used descriptive qualitative and literature studies. In essence, qualitative descriptive research is a method of examining the status of a group of people, an object with the aim of making a description, or painting systematically, factually and accurately of the facts investigated. This qualitative descriptive study aims to describe what is happening now. That is, this study describes, examines, analyzes and interprets the current conditions. In other words, qualitative descriptive research aims to obtain information on existing conditions. While the literature method is a method of collecting data that is done by taking the necessary data from the related literature. In the case of MIN 3 Grobogan, the barriers of implementation the 2013 curriculum are design curriculum of education, facilities, and students` assessments, so the school has to improve three elements of the 2013 curriculum. 
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1. Introduction 

The 2013 curriculum is a refinement from the Education Unit Level Curriculum (KTSP) designed to promote education in Indonesia. The goal is that students are more independent (and intelligent) and demand that teachers have been more active in teaching and learning activities. 
Education is a conscious and planned effort to create an atmosphere of learning for students who actively develop their potential in developing religious spiritual strength, self-control, personality, intelligence, noble character, and the skills needed by themselves and society.
In past decade, law Number 20 of 2003 Article 3 concerning the National Education System states that the aim of national education is to develop the student potential to be faithful and fearful people of God Almighty, noble, healthy, knowledgeable, capable, creative, independent, and become a democratic and responsible citizen.

Based on “The Regulation of the Ministry of Education and Culture of the Republic of Indonesia Number 47 Year 2008”, all people are required to take compulsory basic education for nine years, six years in elementary schools or Islamic elementary schools and three years in junior high schools or Islamic Junior High School. The curriculum serves as a tool to achieve national education goals. 

The Ministerial Regulation concerning the obligation of citizens to follow the 9-year education according to Soedijarto (2008) is a delicate policy that requires citizens in school age to attend school education to a certain level, and the government provides full support so that compulsory education participants are able to attend education. In this context, the intended compulsory education is to fulfill the "rights" of children's learning. In fact, some countries impose legal sanctions on parents if they do not send their children to school. 

It is unfortunate that in Indonesia there is still no compulsory education, we still find that for entering elementary school there are various costs and there are still part of road between sidewalks who do not attend school. Likewise, there is still a selection (entrance exam or option) of new students at the junior high school level and many children who do not get a place in the State Middle School. This shows that Indonesia has not fully implemented compulsory education as a translation of compulsory education, but only at the level of universal education (Soedijarto, 2008).

A. Background of the research 

The 2004 curriculum, also called Competency Based Curriculum (KBK). A competency-based education program should contain three key elements: the selection of appropriate competencies; specification of evaluation indicators to determine the success of competency achievement; and learning development.

In the Earlier 2006 KBK trial was stopped, replaced with Education Unit Level Curriculum (KTSP). The objectives (principles) of KTSP include the goals of national education as well as conformity with the uniqueness, condition and potential of the region, educational units and learners. The formulation of KTSP is the responsibility of the school under the supervision and monitoring of the local education and local government offices. By the end of 2012 KTSP is considered to be less successful, because the school’s agency or supervision and teachers have not fully understood KTSP and the emergence of diverse curricula that are difficult to achieve national education goals. So starting early 2013 KTSP was stopped at several schools and replaced with a new curriculum.

The 2013 curriculum is a refinement, modification and updating of the previous curriculum. The 2013 curriculum has been implemented in the 2013/2014 school year at certain schools (limited). The 2013 curriculum was officially launched on 15 July 2013. The idea of integrated thematic learning embedded in the policy of the 2013 Curriculum, especially for elementary school level cannot be separated from the political process of education that surrounds it. The success of educational politics as well as the 2013 Curriculum Policy will also use domains as known in political science e.g. power, influence, conflict, and authoritative allocation of values (Kenneth K. Wong, 1995: 21).

The Integrated Thematic Learning Policy becomes an important aspect of the delivery system of the 2013 Curriculum itself. Since the 2006 School Curriculum has been introduced with integrated learning approaches such as for Natural Science (IPA) and Social Sciences (IPS) in Junior High School/Madrasah Tsanawiyah (MTs). At the primary school level there is encouragement and endeavor for teachers to use integrated thematic learning especially for low classes from grade 1 to grade 3. Learning experiences in the previous curriculum, which tend to be disciplined, loaded with cognitive material loads, over lapping between the same materials in different subjects is one of the reasons for the needed for integrated thematic learning applied since in the elementary school. 

By the 2013 Curriculum Developers it is believed that integrated thematic learning is one of the most effective teaching models (highly effective teaching model). In addition, integrated thematic learning is considered capable of accommodating and touching in an integrated dimension of emotion, physical, and academic (Ministry of Education and Culture, 2013). Minister of Education and Culture Regulation no. 67 of 2013 affirms that the 2013 curriculum for elementary schools is designed using integrated thematic learning. The design is applied from grade 1 to grade 6. 

B. Facilities of Education 

The educational process is carried out to achieve an educational goal. To realize the goal, it is necessary to pay attention to everything that supports the success of the educational goals. In relation to efforts to create a conductive atmosphere, educational facilities and infrastructure play a very important role. So that good management of educational facilities and infrastructure will affect the learning process (Mustari, M., 2014).

In order to educational facilities used properly, management of educational facilities and infrastructure is needed. The well management of educational facilities and infrastructure, the school will be able to manage educational facilities and infrastructure in a more conceptual and directed manner. Thus in this paper we will explain the scope and types and forms of educational facilities and infrastructure so that facilities and infrastructure can be managed and utilized properly for the continuity of the learning process (Mustari, M., 2014).

C. Students’ Assessment

Purposes of assessment that occurs routinely in the classroom are to evaluate the students’ progress (Earl, 2012). In addition, the features of assessment is useful for teacher as mentor, guide, accountant, reporter, and program director (Earl, 2012). The emphasized of the classrooms assessment is a complex task that means something different audiences and in a different situation. Assessment has many purposes in supporting students, parents, and teachers. For students, it is used for judgments about placement, promotion, and credentials. For parents, assessment helps them to monitor, self-correction, adjustment of their children. Subsequently, for teachers, assessment is used as information for them and instructional decision (Brummitt-Yale, 2017).
There are three kinds of assessment, namely formative, summative, and diagnostic. Formative assessment is conducted after finishing one learning competence. Then, summative assessment is applied at the end of the semester or included the whole of learning competences of in one semester. Turning to diagnostic assessment, it is a form pre-assessment that allows a teacher to determine students’ strength, weakness, and skills prior to instruction (Brummitt-Yale, 2017). However, assessment should emphasize from summative to formative and from making judgement to create description (Earl, 2012).  

In this paper, the author discusses three features of assessment of learning, assessment for learning, and assessment as learning. These kinds of assessment can contribute to enhance teaching, learning, and success for students. Assessment brings evidence in abundance of the difficulties in changing assessment practices in order to monitor learning in a positive way, so that assessment of learning turns assessment into educational teaching and learning. (Earl, 2012). 

Assessment learning is summative intended to certify learning and report to parent. While, assessment learning can go a long way in enhancing student learning. Meanwhile, assessment as learning intent to reinforce and extend the role of formative assessment for learning by emphasizing the role of the student (Brummitt-Yale, J., 2017).

2. Methodology
Methodology used in this paper is descriptive qualitative and literature studies. In essence, qualitative descriptive research is a method of examining the status of a group of people, an object with the aim of making a description or painting systematically, factually and accurately of the facts investigated. This qualitative descriptive study aims to describe what is happening now. That is, this study describes, examines, analyzes and interprets the current conditions. In other words, qualitative descriptive research aims to obtain information on existing conditions. While the literature method is a method of collecting data that is done by taking the necessary data from the related literature.
This paper make reference to the fundamental interrelation between subject and method. The literature can be obtained from various university libraries, website or other sources which support the idea. Then, the literatures are classified and analyzed into each variable. This research helps us to choose which literature is best used for comparison of the literature (Sudardi, 2003). Classification is an effort to classify information obtained from the relevant literature and website in this case reduce existing data by arranging and classifying the data obtained into a particular pattern or a particular problem to facilitate the reading and discussion as needed. Analysis is the process of simplifying the word into a form that is easier to read and also easy to interpret by linking existing data sources and analyzed in accordance with the items studied in the study. Making conclusions as the final stages of data processing that is the conclusion of the data obtained after the analysis to obtain answers to the reader of what is presented on the background of the problem.

3. Literature review

A. Design of curriculum 

The 2013 curriculum is often referred to as a character-based curriculum which prioritizes understanding, skills, and character education, in addition students are required to understand the material, active in the process of discussion and presentation activities and have high courtesy and discipline (Yunus, 2015).

According to Yunus (2015), the scientific learning approach is that emphasizes the scientific thinking process according to the development of students. Students are motivated to learn various sources of information, not just given information. Thus, students are involved in the learning process through observing, asking, trying, reasoning, and communicating. In order to make it easier, the learning steps are in line with the spirit of the scientific approach. Which is often also called 5M (1. Observing, 2. Asking 3. Trying 4. Reasoning and 5. Communicating).

Based on the scientific approach, it is not yet so prominent that the success of encouraging students would be involved in the process of finding out, until they can conclude or find their own knowledge of the theme being studied (inquiry or discovery learning).

The application of scientific learning requires a presence of teachers who can guide patiently and painstakingly, but also have the knowledge and creativity to collaborate with students to achieve conducive learning conditions as a problem-based learning. The teachers are able to design student learning in a fun and easy to understand manner Based on Characteristic 2013 Curriculum approach by applying 5 M effectively both by the teachers, the five steps of the scientific learning process can be described as follows:

1. Observing (Mengamati)

Observing relates to the activities of the five senses of the human being given by God to observe objects of learning meaningfully (meaningful learning).
2. Questioning (Menanya)
The ability to ask good questions is an indication that a person's verbal abilities have often developed well, a good answer because it is stimulated by good questions.
3. Trying (Mencoba)

Learning outcomes will be strongly recorded imprinted in students' memory, if they are given the opportunity to do, try, or experience.

4. Associating (Menalar).
Learners are trained to connect between one object/event and another object/event, so that the relationship between several variables becomes clear, either inductive or deductive. For example induced reasoning such as: "trying hard, praying, and not despairing, are factors driving the success of one's life".
5. Communicating (Mengkomunikasikan)

Communicating means presenting or showing the results of their works to the public, orally or in writing, or other forms of work so that they can receive a wider capability and response. In a limited space, students simply present the conclusions of their work in front of their friends in the classroom.
Scientific approach is a strategy or guideline approach in the 2013 curriculum. In practice, there a made scientific approach, or method. However, the characteristics of the scientific approach is no different from the scientific (scientific method). In accordance with Standard Competency, learning objectives include the development of the realm of attitudes, knowledge, and skills that are elaborated for each educational unit. 

Based on the teachers and researchers Schwab’s view said that practical prepared the ground basis for the notion of teachers as researchers. Teachers are central to the curriculum exercise as doers, making judgments based on their knowledge and experience and the demands of practical situation. Teachers as researchers affirmed and justified a well-developed sense of professional autonomy and responsibility.
B. Definition of Educational Facilities and Infrastructure

Educational infrastructure is all basic equipment’s that indirectly supports the education process in schools. In education, for example, location or place, school buildings, sports fields, space and so on. Whereas educational facilities are all equipment’s, materials and furniture that are directly used in the education process in schools, such as: books, blackboards, chairs, tables and so on. Whereas according to ministerial decree P and K No. 079/1975, education facilities consist of 3 major groups, namely:

1. School buildings and furniture.

2. Learning tools consisting of opening and teaching aids and laboratories.

3. Educational media that can be grouped into audiovisuals that use display tools and media that do not use a viewing device.

As for those responsible for educational facilities and infrastructure are the administrators of educational administration. Micro or narrow, the principal is responsible for this problem, such as:

1. Relationship between equipment’s and teaching programs.

2. The responsibility of the principal and its relation to management and procedures.

3. Some guidelines for administration equipment’s.

4. Administration of school buildings and equipment’s.

From the descriptions above, management of educational facilities and infrastructure can be defined as a process of cooperation in the utilization of all educational facilities and infrastructure effectively and efficiently (Bafadal, 2003). This definition shows that the facilities and infrastructure in schools need to be utilized and managed for the benefit of the learning process in schools. The education infrastructure in schools can be classified into two types, namely:
1. Educational infrastructure that is directly used for teaching and learning processes, such as the theory room, library space, skills practice room, and laboratory space.

2. School infrastructure which existence is not used for the teaching and learning process, but directly greatly supports the occurrence of teaching and learning processes, such as office space, school canteen, land and roads to schools, restrooms, school health business rooms, teacher halls, principal rooms and vehicle parking (Bafadal, 2003).
C. Student Assessment
1. Assessment of learning
Assessment of learning refers to strategies designed to confirm what students know, demonstrate whether or not they have met curriculum outcomes or the goals of their individualized programs, or to certify proficiency and make decisions about students’ future programs or placements (Earl, 2012). It is designed to provide evidence of achievement to parents, other educators, the students themselves, and sometimes to outside groups (e.g., employers, other educational institutions).

a. The characteristic of assessment of learning

 
The characteristic of assessment of learning, including:

1.
The result of assessment are expressed symbolically,

2.
Generally as mark or letter grades,

3.
Summarized as averages of a number of marks across a several-content area to report to parents (Earl, 2012). 

b.     Teachers’ Roles and Goal of the test in assessment of learning:
Teachers have a responsibility for accurately and fairly student learning report, based on evidence obtained from a variety of contexts and applications. The role of the test is to assess the quantity and accuracy of student work and bulk of teacher effort in assessment is taken up in marking and grading  there are:

1. Comparing students and feedback to students comes in the form marks or grades.

2. Indicating which students are doing will and which ones are doing poorly. 

3. A range of alternative mechanisms for assessing the same outcomes.

4. Public and defensible reference points for making judgments. 

5. Transparent approaches to interpretation.

6. Descriptions of the assessment process.

7. Strategies for recourse in the event of disagreement about the decisions (Brummitt-Yale, J., 2017).
Assessment of learning is the assessment that becomes public and results in statements or symbols about how well students are learning. It often contributes to pivotal decisions that will affect students’ futures. It is important, then, that the underlying logic and measurement of assessment of learning be credible and defensible (Tomlinsson, 2001).

The teacher take into account in Assessment of Learning due to the consequences of assessment of learning are often far-reaching and affect students seriously, teachers have the responsibility of reporting student learning accurately and fairly, based on evidence obtained from a variety of contexts and applications (Earl, 2012).  Effective assessment of learning requires that teachers provide:

1. A rationale for undertaking a particular assessment of learning at a particular point in time. 

2. Clear descriptions of the intended learning

3.  Processes that make it possible for students to demonstrate their competence  and  skill

4. A range of alternative mechanisms for assessing the same outcomes

5.  Public and defensible reference points for making judgments transparent approaches to interpretation.

6.  Descriptions of the assessment process

7.  Strategies for recourse in the event of disagreement about the decisions (Brummitt-Yale, J., 2017).

With the help of their teachers, students can look forward to an assessment of learning tasks as occasions to show their competence, as well as the depth and breadth of their learning (Chichibu & Kihara, 2013). The purpose of assessment of learning is to measure, certify, and report the level of students’ learning, so that reasonable decisions can be made about students (Earl, 2012). There are many potential users of the information:

1. Teachers (who can use the information to communicate with parents about their children’s proficiency and progress).

2. Parents and students (who can use the results for making educational and vocational decisions).

3. Potential employers and post-secondary institutions (who can use the information to make decisions about hiring or acceptance).

4. Principals, district or divisional administrators, and teachers (who can use the information to review and revise programming). (Brummitt-Yale, J., 2017).

Table: 1 Assessment of Learning vs.  Grading

	No.
	Assessment Learning
	Grading

	1.
	Dominant
	Skepticism

	2.
	Activities
	Grading highly suspect 

	3.
	Creating and marking the test
	Academic Achievement 

	4.
	Assess the quantity and accuracy

of student work 
	Misinterpret single score 


In the assessment of learning, the methods chosen need to address the intended curriculum outcomes and the continuum of learning that is required to reach the outcomes. The methods must allow all students to show their understanding and produce sufficient information to support credible and defensible statements about the nature and quality of their learning so that others can use the results in appropriate ways (Remesal, 2011).

Assessment of learning methods include not only tests and examinations, but also a rich variety of products and demonstrations of learning, portfolios, exhibitions, performances, presentations, simulations, multimedia projects, and a variety of other written, oral, and visual methods (Chichibu & Kihara, 2013).
2. Assessment for Learning

Assessment for learning is ongoing assessment that allows teachers to monitor students on a day-to-day basis and modify their teaching based on what the students need to be successful. This assessment provides students with the timely, specific feedback that they need to make adjustments to their learning.
After teaching a lesson, we need to determine whether the lesson was accessible to all students while still challenging to the more capable; what the students learned and still need to know; how we can improve the lesson to make it more effective; and, if necessary, what other lesson we might offer as a better alternative. This continual evaluation of instructional choices is at the heart of improving our teaching practice. Burns 2005, p. 26.
Research shows that effective formative assessment is one of the most important contributors to success in summative assessment. This is because learners have a clear idea of what good work looks like and what they need to do to reach this standard.
a. AFL increases confidence
AFL helps create a sense of self-efficacy (a learner’s confidence in their ability to reach targets through hard work and determination). This is an essential quality for learners to develop. Self-efficacy will help them succeed throughout their life, both professionally and personally.

b. The steps of assessment for learning
1. Teachers collect a wide range of data.

2. They can modify the learning work for their students 

3. They craft task that open a window on what student know. 

4. They can do already and use the insights from the process to design the next steps in instruction (Earl, 2012).

3. Assessment As Learning

The student need to study to become self-starting and motivation with study lifelong learning (Remesal, 2011). Critical thinking and problem solving can bring to develop skill of self-assessment and self-adjustment. They include the following:
a. Engaging students in the practice to do work of learning as motivation.

b. Clear goals visible between process learning and learning assessment.

c. Students involvement in determent the goals, learning method, and alternative make adjustment.

d. Diagnostic assessment provides teachers with guide to discuss with their students.

e. Descriptive feedback makes the next step manageable while providing maximum independence.

f. Students can practice in monitoring their own work gives them confidence and competence in making judgments about their learning and their decisions.

g. Parents and peers learning in to the process adds allies and co-conspirators to the learning process (Brummitt-Yale, J., 2017).

4. Result and Discussion 
A. Curriculum design of education 

The efforts of the teacher in implementing 2013 curriculum in the dimension of planning should be good enough. It is stated on  permendikbud number 103 of 2014 about Learning in Elementary and Secondary Education that a  lesson  plan  at  least  contains  of:  (a)  the  identity  of  the school, subject or theme, class/ semester, and the allocation of time; (b) Core Competence, Basic Competence and indicators of competencies achievement; (c) learning materials; (d) learning activities that include preliminary activities, main activities, and the post activities; (e) assessment, enrichment; and (f) media, tools, materials, and learning resources. 
In this dimension, the teacher executes the lesson plans. The  activities  of  a learning process that created by the teacher in the class should have   the   characteristics   as   mentioned   in   permendikbud number 103 of 2014, they are interactive and inspiring; fun, challenging, and motivating learners to actively participate; contextual and collaborative; providing enough space for innovation, creativity, and independence of learners; and in accordance with their talents, interests, abilities, and physical and psychological development of learners. Unfortunately, the barriers in the planning dimension as explained before making some characteristics perfectly incomplete. 

In the interactive point, it could not be said completely successful because the teacher seems to dominate almost all occasions, although she sometimes invites the students to participate more during the consolidation. However, inspiring learning could be said successful because the teacher teaches with the polite appearance, good attitudes and clearly. The
teacher also creates discipline, convenience, and fun with the regulations in organizing the learning process. The most important thing is the teacher appreciates every single students’ participation in the learning process. If we look at the lesson plan, the method used is only one for a certain meeting of one topic. So, the activities of the previous meeting is only doing the tasks as usual. It makes the atmosphere of the classroom boring and not alive. Fun and challenging learning can be really appeared when there is a game or a work result performance in front of the class. Different thing happens on learning which motivate the learners to participate actively. The teachers’ learning contract and their appearances of taking score in front of the students, both of those two attempts are proven to make the students active and realize that it is their own needs of the score consequences. The expectation of 2013 curriculum on contextual and collaborative learning has been applied by the class and thematic teachers.
The scientific approach helps the teacher to focus on the material of the topic that related to the students’ real life and needs. The teacher also integrates the students’ thinking with some fields, moreover English is the international language that is very needed in the world of work. Here, the English teacher shows her understanding of the learning that 2013 curriculum wants. Then, the learning model used is through collaboration. As already revealed on the finding, the teacher puts the students who have a better absorption in English (smarter) in each group. The teacher realizes that those certain students are able to serve as a facilitator for their friends in their group. Teacher’s efforts to provide enough space for the innovation, creativity, and independence of the students is not maximal yet. Again, it relates to the provided method in the lesson plan as explained before.  Besides, it cannot be separated from the teacher’s role as an ideal facilitator. The role is also not easy because the teacher has some difficulties in providing the right portion to the students’ needs of each class. For the last characteristic, that is according to their talents, interests, abilities, and physical and psychological development of students, actually it can be easily achieved.

B.   Facilities

Facilities appear to be another obstacle because it relates to the delivery of the learning material. It helps students to get knowledge taught by the teachers easily. In addition, the provided facilities are able to make the students learn easier and fun and they don’t feel bored. In the case of the teacher in MIN 3 Grobogan. They teacher takes notice of the difficulty in making instruments and tries to find the right one, because the teacher realizes that the instrument is important as the support to the success of the interpretation of Core and Basic Competence in the learning process which is also directly related to the evaluation of three learning domains. In other words, determining method together with the right and appropriate instrument are the barriers for   teachers in the implementation of 2013 curriculum in the dimension of planning. 
C. Students’ Assessment
Assessment is one of the important thing in the implementation of the 2013 curriculum since it has a big influence in the success of learning evaluation. As mentioned in permendikbud number 104 of 2014, learning evaluation is conducted through authentic and non-authentic assessment, but authentic assessment is the main approach. Authentic assessment is the assessment that wants the students to appear the attitude, use the knowledge and skill they gained from learning in doing a task on real situation.

Based on the observation in MIN 3 Grobogan, The teachers have done assessment of learning and assessment for learning only yet for assessment as learning so the students’ critical thinking and problems solving still disappear. Scoring is also become a barrier for the teachers because they have to give score based on the KKM (the standard minimum completeness) minimally if they want their students don’t get the problems in the end of the semester. Some teachers tend to give score minimum for all their students whose lower abilities and ignore the students whose higher abilities.
As showed by the vice principal of curriculum of MIN 3 Grobogan, said that the result has not difference with the previous curriculum that is always beyond the standard of minimum completeness / KKM. It is not surprising because the domain of evaluation still focuses on cognitive which is done through the non-authentic assessment. Without the right and appropriate instrument, the evaluation of attitudes and skills competence will tend to be subjective even though the scoring rubrics is provided.
5.  Conclusion 

In general, the finding obstacles of the 2013 curriculum in Indonesia, the present study show what are they, there is the development of education:
A. Curriculum design of education 

Teaching and learning not all methods process can be implement in the class, because:
1. Unsupported facilities like Information communication and Technology (ICT). Instruments, laboratory, etc. 
2. The differences of the students characters such us students’ abilities, talent and interest. 

B.   Facilities

1. Related to facilities, the school still has limited facilities as the research mention above such us Technology (ICT). Instruments, laboratory, so some teachers teach using simple methods and instruments.

2. Some teachers are not skilled enough in operating some ICT devices. 
C. Students’ Assessment
1. Scoring is also become a barrier for the teachers because they have to give score based on the KKM (the standard minimum completeness) minimally if they want their students don’t get the problems in the end of the semester. Some teachers tend to give score minimum for all their students whose lower abilities and ignore the students whose higher abilities.

2. The teachers have done assessment of learning and assessment for learning only yet for assessment as learning so the students’ critical thinking and problems solving still disappear. 

3. The vice principal of curriculum of MIN 3 Grobogan, said that the result has not difference with the previous curriculum, that is always beyond the standard of minimum completeness/ KKM. It is not surprising because the domain of evaluation still focuses on cognitive which is done through the non-authentic assessment. Without the right and appropriate instrument, the evaluation of attitudes and skills competence will tend to be subjective even though the scoring rubrics is provided. 
6.    Acknowledgement/Implication of study
A. The Significance of Research 

What distinguishes this research with previous research, the author gives more emphasis on the ability of teachers in delivering the 2013 curriculum, assessment of the implementation of successful implementation of the 2013 curriculum, efforts made by teachers in overcoming difficulties or obstacles in the implementation of 2013 curriculum and the extent of students' absorption of the 2013 curriculum implemented.

Understanding the three elements would be a common awareness of teachers. However, the implementation and practice are extremely complicated as the important and challenging issues mentioned earlier namely Information and Communication Technology (ICT), individual needs, 21st-century skills, and involvement of all parties concerned. This needs more strategic planning and systematic approach for a teacher. The following guides may be practiced in school for the success in classroom activities.1). Using of Information and Communication Technology (ICT). 2) Engagement material contents in Classroom 3). Teaching methodology 4). Collaboration in learning and Teaching (Bonwell, C. C., & Eison, J. A., 1991).

B. Finding of research 

This study shows the extent to which the obstacles in the implementation of the 2013 curriculum can influence the learning activities delivered by the teacher. In terms of overcoming obstacles in the delivery of the 2013 Curriculum the extent of the influence of the efforts made by the teachers. As a benchmark for the success of the 2013 Curriculum, the role of evaluation conducted has an influence in overcoming obstacles and achievement of student learning outcomes in the implementation of the 2013 Curriculum.
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